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he Measure of Service Learning d fers a carpilation of psy-

chonetric scales that, while not all designed specifically for

service-leaming, should provide useful ways to measure dif -
ferent aspects of students’ experience with and attitudes toward
comunity-engaged learning. The authors group these scales
under six headings: motives and values, moral development, self
and self-concept, student develcpment, attitudes, and
critical thinking. Each sectim of fers a mumber of tools and angles
from which to evaluate what is really going on in a course, some-
thing program directors and teachers find themselves asked to do
with increasing frequency.

Lead author Robert G. Brirgle, a social psychologist who directs the
Center for Service and Learning at Indiana University-Purdue
Uhiversity Indianapolis (IUPUIL), has been actively irvolved in serv-
ice-leaming initiatives since the 1980s. As a strong advocate for
program evaluation, Bringle understands

thet dif ferent types of service-leaming courses require dif ferent ped-
agogical approaches and dif ferent types of assessment. The
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Measure of Service Learning helps the service-leaming practitianer
to remember this principle and, hopefully, to develcp those strate-
gles and assessments

For example, the first assessment scale of fered is the popular VA -
mteer Fuctions Inventory (VFI) . This scale might help service-
leaming professiaals understand what motives students have for
service-leaming involvement, a factor that can inform pedagogy and
course outcomes. The VFI is divided into six subscales that can
measure the following functions: values, understanding, social,
career, protective, and enhancement. These subscales ask ques-
tions that assess an individual s degree of interest in the program
and

reasans for volunteering. In addition to listing sample questions
from the scale, The Measure of Service Learning provides refer -
ence information about how the scale has been used, others who
have used it, its rwliddility, and the inpact of gender an scores. It
should be stressed, however, that the authors do not provide the
information one would need to interpret student

responses to the scales.

This bok, like others of its gawre, will be more familiar in its scope
©

psycharetricians than to most service-leaming scholar-teachers. It
provides

a succinct overview of service-leaming and a brief primer on scien-
tific research and measurement, neither enocugh for a psychologist
wanting an introduction to service-leaming nor for a service-learming
professiarl to

feel confident performing psychological research. As it tums axt,
however, this bock anly interds to provide an indication of avail -
able, relevant scales and to alert readers to the validity, wlidaility,
and known biases of each scale. These are important points of cm-
sideration in choosing one scale over

another, but not everything cne needs to conduct data collection
and analysis. Upon finding a scale of interest, a would-ke
researcher would write away for the full test and acconpanying
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meterials that aid in evaluation.

Thus, although the bock fulfills its purpose to alert researchers to
available tools we were disappointed that the book does not of fr

better guidance

for relative novices interested in service-learning assessment and

research.

I was disappointed that my students
represented community partners

as subject matter rather than as
oollaborative thinkers working in

the writing with model. Patrick
and Steven contributed their

othered experience to the project,
and Lym and Marc contributed all
of the writirg.

ther underst anding

W e expected a richer defini -
tion and discussion of serv-
ice-leaming from this

bodk, especially given the
extensive experience in serv-
ice-leamirg of its lead
author. The book defines
service leaming as a
course-based, credit-bearing
educatical experience . . .
[thet helps students] cgin fur -

of course content, a broader appreciation of the discipline, and an

erhanced sense of civic respansibility

1y provides sare

(5). This description certain-

of the characteristics and intended ocutcomes of service learning.
Given the promising title, however, the authors might also have con-
sidered Weigert s well-established (and more specific) six-element
framework that dif ferentiates and characterizes service learning:
three criteria for the comumnity (provides service that is meaningful
to the comumnity, provides service that meets

a need or goal, and allows the comumity to define that need or

aal)

ard three for the student/institution (service flows from ard into
course dbjectives, assigmments requiring reflection integrate the
service with course dbjectives, and the assigmment is assessed and

evaluated) . Weigert s six

element s highlight aspects of service leaming much in need of
measurement and assessment and could provide a focus for anoth-

er book on research scales and service learning. A resource pro-
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