reflections 5.9.qxd 12/12/2003 2:37 PM Page 19 $

© 2002, Caryn Chaden, Roger Graves, David A. Jolliffe, Peter Vandenberg.

Caryn Chaden, Roger Graves, David A Jf e
PeterV  andenberg

Confronting Clashing Discourses

W ningtheSp  ace Between Classroom and
Community In Service-Learning Courses

Theauhosagetatwinginense ssvekanngaussseddhebssorsdisyear

composiion courses by teaching sudents hovouderst  ardandnegoisie of ferences between
the dsoourses dfthe acadery and hose of communiyhesed oganizations. Whiefrsyearwit -

ingoouseskead Suderts through sucoessive appraximations of a generalized academic ds-

ocouehiheresive salely dfthe composiion dassioom, sevicekaning couses aege cordi-
forsnwhchdLdatsmustaniortdeshingdsoousesnadn Thsatkepests
\oreesditeed Batouses aedwhithineniorelyt appednbthe dsoouseiensons
tediderts faced and the ather two ofwhich encouniered these tensions as impediment sba.c-

cesslleading  problems et coud be overoome nfiure versons ofthe courses. Thedw-
Ergedfinegoising compeingdsooussswlined aybepatdaysaveekargouse
retnovesedesvewiing heauhoscondude hencethisissue shouid be addfessed exic-

iynreednos dessdsaLssors andsLoartp apers. Whenaddressed diedly, teitn
between discourses can become a teachable spacewhere e acherscanhep sudents eqoe
opionsforaddressing dssonance, and soprovicke everyone nvolved wih an opportLinty forrans -

fomein

hy do studerts  take composition courses in colege? What are stu-

derts  supposedivleaminsuchoourses? Thesethomy questions, as
ichand generative asthey are of fotoasner, represent an appropriate
portafdep atuefortheargumenweputiomardintispaper. Community-

based service leaming courses that involve extensive studentwiing canbe

seen as complements o, and extensions of, inroductory compostion cours -

€s. Such senvicedeaming courses can teach students twoimpat  artpind-
pesaboutheredionbetweenlieracyanddsoourse: s thetdsoourseis

astongfomeaive inelecialand sodatioroe and, second, et operatingin

new sites where knowledge work is done, whether inside the academy or

beyond it, may require students to work through tensions caused by oppos-
ing discourses and to negatiate and est ablish new discursive postions for
themselesaswiiers, thinkers and dizens,
Justasfirstyear composiion canteach studerts howounderst  andand
produce academic discourse (or perhaps hovoef  fedthetarsionfomte
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dsoouse of parsond, eressvewing b tetofte st ance-oiented, the-
sisfocused academic p aper), 0 can wiingnensie: senicereaming
courses teach studen ts how to underst and and negotiate dif ferences

between the discourses of the academy and those of community-based
agencdes and aganizations.  Senicedeaming courses, along with the ser-

viceediiesdLoents engagen, dealycanprovideentrypoints fromwhich
Sudents  begntoexaminedit ferenidsoursiveparspedives, o ferentwaysof
seeing the world through language adts . The degree to which students
explore these ather discourses depends, in large measure, on therr resis-

tanceto, oracoept ance df, the sevice mission ofthe course. Some verture

ouiefarniothesenewwarids, expoinghemviather reacing, wiing, and
fednark: Others hang around the gate, waling for it i open agan et the
endadfthedassperiodsothatthey canretmipthemorefamiardsoursive
worlds of therr academic, personal, orwark envionmentsh tsp  aperwe
describe how we came to underst and experiences in our own students, and
we explain how our coledtive thinking about how discourse works can help
usteachour courses df Beynteiie

Treauhos oftisp aerhaedt aught witngHntensive, community-
based servicedeaming courses, components of DePaul Unversty s [Tge2
year expetiental education requirement, avitdo atdtelnvesy s o
Depatment scontbuiontothewakaDePaul siwinW. SteansCenterfor
Community-Based Service Leaming. CbSL, as it is known at DePaul, coor-
dinates about 50 courses a year, each of which involves a combination of
dassroom leaming and service work in some community agency or site.
DePaul s administration sees the soope and import ance of ChSL as  cenid
o te Unesy s foous on communly sevice n its uben, Cahal,
V incerenmisson. At DePaul, suchsanviceisa focusedchaceonthepa rt
dEaly, daff aumni and sudertso wokwihd goups of people who
expetience health, racal and ethnic, gender, addssd ferences. CbSL

Seeks 1o aregte an ingledual and socal envionment. .. where sudents

and community are empowered to become active p apatsin shepnga
moreequit  abed aen adivabewold ( MssonSt gemert np).

Threedfthefourauinost aughtsedionsofacourse caled W figard
Social Engagement ;thefourth taughtacoursecaled  Lieratreand Sodal
Engagement. From the out set, we mustadmit thatwe were not fuly anere
that the discursive phenomena we describe below would come into play

when we began teaching our courses.  This docum ent, therefore, might be
read Simply asan analyfic nartative afour courses, one ofwhichinentional -
lytappedintothe discourse tensionsthe student sfacedandtheathertno of
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which encountered them as impediments to successful teaching  problems
thet can be overcome in futLire versions of the courses. More import aly,
though, we hope our work can contrbute bath 1 a theoretical discussion
abouithetypesofiieracy cdlegesiudent sshoudsiudyandstivedacouie
and to apractical examination of what Students, facuty members, and com-
muntyp  atparts shaudexpedtinemsdiherheinicaladiviy ofservice-

leaming courses and experiences.

Literacy, Discourse, and Composition Courses in College

Most people in compasiion studies would agree that one of the functions of
frstyear composion s 0 inroduce Suderts o the new lteracy demands
faagthem Aiming to fosier anational conversation about the goals ofthe
inroductory college witing course, the Coundl of W 1iing Program
Administrators has developed a cogent and compeling document, its

Outcomes St aemernt for ALY ear Composiion. The WPA document
maint ansthatsudertsin fskyear compostion courses shouid acure four
and wiing ablies; knowkedge of, and fedlly wih, wiing processes; and
knowledge of conventions. Cert ainly no one would wart to eiminate any-
thing from this menu, but we propose thet students in composition courses
shouid develop an adcitional type of knowledge, atype that could ether be
sulssumed under hetorical knowledge or made acategory ofits own knowl-
edge of the nature and power of discourse. S udentsin fisyearcompos-
fion courses could certanly e inroduced D a et of eement ay pingaes
aboutdsoourse. A thorough, working knowledge of these principles wouid
generaly hep students suooeed as readers and witers in al therr courses.

hpatLkr, we have found thet the sallency and force of this knowledge
comebiheioefontinsanvioeleaming couses that require snificant -
Certwirg

Disoourse is, of course, a trendy term, and some instruciors might shy

away from teaching about it because itsmacks of  theory-speak.  However,
kemeny aiical conogts thetitwould hejp colege witers o know (decon -
studionisanather exampe), dsoouse s natas of fotbgagpasaan-
cept as some expications of it might suggest Discourse can have three
senses; a meaningful passage of spoken or witen language; a p assage
tetiebds the soadl, episiemalogical, and theprical pracices afa group;
andthe poner oflanguage o refiect and constrain these practices (Jolff .
The fist meaning prevals in mainstream  inuisiics, which generaly
embraces an implict definiion of discourse as any stretch of language
longer than a sentence thet displays at least minmal organization, coher -
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ence, and cohesion. The other two meanings have been developed in phi-

losophy, ety aiidsm, and aiical Inguisics and are more gemane ©

ounwark. Inthesefields, discourse canbeacountnounoranabstactnoun.

As a count noun, discourse refers 1o passages of language thet refiect the

00, epsemalogeal andihetiical pradices dfaspedicgoup. As

as 1930, for example, the Russian inguist V.N Volosnov maint
viage senwing ardes, urbancarouses, workers lunchiime chats

heve ther onn type [of dsoouse]. Each stuiiion, fixed and sust

social custom, commands ap atouerkindofaganzaionofaudence (97).

Treating discourse as acountnoun alows scholars to describe and analyze,

forexample, the discourse offerminism, the disoourse of public education, of

tredsousedieayaiidam

Thendionofadsoourseastheinguisicrmaniest aionfireiedoges

andpradicesafagroupisdosalyreiediothe alostadionofdiscourse the
sensedfdsoourseingeneral: the power oflanguageingroupsio

eniies being dsaussad, 1o shape idedlogies, 0 veldee & atements as

beng ntetue (Vs 18) Echoing the work of Michel Foucauk, who
characerizes dsoourse asacdlediondf - pracicesthat systemeaticalyfom
the doedts of which they speak  (49), Norman Fairdough describes the
deledicarelsionbetweenadsoourse asalinguisicmeniest aionand ds -
oourse ngenera as a socally consiiLve poner.
Onthe one hand, discourse is shaped and constrained by sodal struciure in
the widest sense and a al levels: by dass and ather sodel s at a
sitd vl bytersrsedcbp aforisiLiorssuchaslaw
oreducation, by systems of dassiication, by various norms and conventions
afbahadsoursiveand nondsousive ratre, andsoforth. .. Onthealner
hend, dsoouse 5 socely condiilie. . .. Disoourse contoues b he
corsiiLionofalthose dmensons ofsodal studurewhich diedly orindi-
redyshpeadaordant is ownnoms and conventions, aswell asthe
rekions, identiies and insiiuions which ie behind hem. Dsoouse s a
pradice nat of st representing the warld, but of sgnifying the ward, aon-
sfiuing and constuding theworldinmeaning. (64)
In other words, social organizations such as, for example, colege
dassrooms or communiy-service sites create discourses: st

embodying assumptions that underie the organizations work, key phrases
andtemsthetarep arfiouary meannguliothe amanizations neesad

m A the same time, however, disoourse cregies the socdl oganiza-
tions the issues and concepts they discuss and act upon and the personae
af the peaple who think, wite, Speek; and discuss wihintem. Toa

exent, socd oganzations ded n words, data, and visual images.

Disoourse is the power that creates and gives studure to an organization: s
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problems and players.

us 0 beleve thet studerts in &l cokege wiiing courses, begiming and

advanced, need to know something about the power dynamic inherentin this

dual naturre of discourse. Inwhat has become a dassic artide in composi-

fon studes, David Bathoomee n- Inventing the Unversly  attibouies his

isyearsidats prodlems with a paper about Bieak House to their being
trapped between two discourses. Thep apers,Bathdomaewies, aeev-
dence ofadsoourse that les betweenwhat | might cal the student s prima.-
rydisoourse (whatthe students mightwwite about Bleak House were they not
inmy dass orinany dass and were they natimagining that they were in

my dass or in any dass if you can imagine any such student doing any

such thing) and gandad, of  fH leay aitsm (vhch Bimegrnele but

imposshletofind)  (146). Barthdomae assertsteta st s wiingmay
be miedasmuchbyasiudent sabllybimegne whetmightbesad  as
tishycogiveaonidstaeges (146). Accordingly, Bathoomeecalsfor
afrstyearwiing pedagogythatwouldiead students  to extendthemselves,

by successive approximations, into the commonplaces, set phrases, rituals
andgestures, habits ofmind, ticks ofpersiasion, abigatory condusonsand
necessary connections that determine  what might be sad and constiie
knowledge within the various branches of our academic community  (146).
W e found that senicedeaming courses requilng exdensive wiing
demandasimiarsensiiy tothe definiionand power of disoourse, butfac -
utty members and studentsin thesecoursesneediobeanare ofatleastino
levels of tension beyond those Barthdomae desaribes. Cert ay, dudats
in our servicedeaming courses found themselves engaged in the same ten-
sion Bartholomae describes, between their primary discourses and those of
the academy. But they also found themselves immersed in a tension
between their personal primary discourses and the discourses of the com-
munity agendes they were seiving and between the institLiional discourses
about senvice leaming that DePaLi fosters and the discourse of the commu-
nyagenoes As the vignettes belowaboutour courses make dear, e
leaming courses canteach studentsa valuablelessonaboutwiing by hep -
ing them underst and and negatiae these tensions, catt aya redwai]
abily thet they can dawonduingand af ehaaleeyeas

PeterV andenberg s  Rhetoric of Graffi Course:
Service-Learning as Ameliorative Discourse?

Should composition instruction be designed to teach students about, and
equip themin the use df, the discourses of the academic discipines repre -
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sened atther unversties? Shoud i bedesgnedio tach sudents  about,
and equip theminthe use of, the discourses thet educated, enightened dit-
zensencounterntherr ives beyond the unversiy wels? Shouid itbe some

combination of both?  No matter which discourses wiing instrucion i

designed to iluminate and promote, wiing courses are nearly always siu-

aledin dassroos, And, inamaddening fashion, the pedagogies imagined
forinovative composiioninstudionof endssdentefoed padcd
dassroom constraints. Constertyingioteach pubicdsoourse inacom-

posiondess. Formostpeopke heunversly deines theredwald: byts

absence from i, and teachers of thetoric who would emphasize public dis-

oouse siugge againgtaduser dfresticions, indudng ther e as eval -

weor,  thet together seve as a mighty prophylexs (Vandenberg).  Such

teachers rouiinely contrive thetorical situations and posture as members of

audencestheycanonlyvaguelyimagine;inplace ofalving debate, theytoo

frequenty offer suderts textbook Frankensteins anthologies composed of

ooniextree excapts, the dsmembered imbs of other people s Suaied

expression of value and commitment.  An unforgving master trope, rony

appearstogoventheteaching ofhetoric effective pubicdiscourse inan

insfiution seemingly designed o flustrate cont adwihawderpuc.
Seniceleaming, therelore, gppears dobly atradive 0 teachers of

composiion and thetoricwho hope their students can leam something about

publc discourse. Such courses surely engage the impulse o senve that is

fostered by the study of thetoric, and many are personally motvated o bring

fogeher soce and insiiiondl responslies. The p ayoff foreadess
great, however, because tt also alows them 1o betier encourage ther Stu-

dentsto  compose themselves as ciizervhetors, real p atpats Siueied
niedlinenicalsLeiorswihie s desEvin, Encouagng ). fiea-

cymeanswhat itdoes for James Paul Gee fadity in discourses other than

those into which oneisbom then achieving literacy demands work beyond

the dassroom, it reuires exposure tb models in natural, meaningful, and

funcional setings (@) Senvioedeaming pomokes lieracy nways thetthe

dassroom simply cannat by placing studentsata broed niersedon of s -
courses. Butthese out-ofdassroom experiences come with an abligation to

explore along wih students the implcations of a seviceelaied education,

and these implications of Eeneat  ange sudents in tensons between ds-
OOUISES.

Peter V' andenberg s W riing and Social Engagement course, The
RhetoicofGraf fi rmedbytigts sudents  notesp ace betweendis-
courses where identity is tested, where values are adiudicated, where
meanings are alered. Thretem gaf i marks the coniesied ground o
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which the couse inquies. A gd fiocanmean caime to one reader and
at toanaher; busness 1t someone who proiits fants removal and
wok 10 a pubic employee who s charged wih elasng ;. trest D a
homeowner in one neighborhood and  beautiication o @ marginal shop-
keeperwith no budget for exterior p at

Muliple publc dscourses have ast ake inthe production, maintenance,
and eradication of graf fiand The Rneic of Geff itio flessudentste
chance toengage these discourses where they hMe. V  andenbeginvieda
range of guests o the dassoom: a detedive wih the Chicago Police
Depatment s Gang Unit, whose reading of aley wals and viaducts ord-
es gaheinginigigence ;enpoyeesdtedy sS s adSant dn
D e partment, oneofwhomtimidlyexpressedambivalenceinfrontofhissupe -
fiors about occasionally erasing something he admired; a convicied graff it
wir,  who described gaf fias a poicaly mobveied drelge D el
fionalzed negiect in some of Chicago s South Side neighborhoods. While
bgsismedeidFiuiohinghessdsrioart acwiheachaher, d-
dents weegwentet ask of engaging each guest with the daims and war -
atsd  des

The dass spent nearly as many cont acthousout sde the dassroomaas
wel at an Islamic community center on the farsouth lakefront, whose out-
doormuralneededatopcoetof - antrgraf i seataaduggpice
middeschodinonedftedy s most depressed neighborhoods, where pa r-
erts and administration wanted graff iti panied over; na Hgp anic areaon
tedy sW  estSidewhere community members regularly p adadtedsys
wihbudets  adidas

Ore aisp Api SatLiday, members of the class accomp anedap ad
W est Side community leaders into the Hermasa neighborhood to cover gang
gdf iti. Amedwithp  aintprovided by the mayor s Gf i Besers progam
and hrushes donated by the local alderman and thoroughly introduced to
the discourse about gangs and graf fii thet dominetes dly govemmert in
Chicago -the students wereprep  aredtowork app aerly,n siedte
homeowners. While most students had become faily apento studying grat-
fii as symbdic exange rather thenst afic art or mindess vandalism, gang
gd fiiformanyoconinuediosigniynomorethanthethreatofvidence and
theywerehappytoeradicateit Quiddy, however, sdats  carebseeis
hend thet the thetoic of midde-dass propety rights nherert in e ds-
course of the mayor sd fice and the community leaders didn t necessarly
pedhee As students began to knock on doors to paitely ask homeown-
esitey dlegd fii on therr siudures covered, the communily leaders
moved down the alley ahead, p aningoert ags and assorted other images
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ateroandsaoein As they explained, iy ordinance subjected property
onnersiofnesiornaterasng gaf fii iftheyasked permissionandaprop-
ety owner refused, they would simply repat the matier o S s and

Some students  respondedtothislogicbyjoningthe communily leaders,
athers continued to knock on doors before paining, and some students
troubled by the ambiguity and feeling out of place tumed in their brushes
and just foloned aong. Whie students oowedgef  finte breezenay
betweenacouple oftvodats, amanem erged from one ofthe buidings and
began bagging trash that had accumulated along his fence line. Some stu-
dents gathered around a police cruiser that shadowed the entourage most of

the moming, engaging the of fioers inaqiigue ofthe gang members work.
Ataboutthe same time, across the aley, a woman angriy ordered the two
community leaders and other students away from her garage. Someone had
|t one very smal, gangrelated image near the center of her door. Tdet
away, she sad, and they | be back wih something bigger , o something
worse

Those W est Sce deys were oot act zones in a way no dassroom

could have pretended to be; here students experienced the - dashand grap-
ple  of discourses, of competing values and perspectives of making and
unmakingmeannginablingaoniext Inhsfind Sevice Reflecion p aper,
astudent named Mike described the day this way:
[ThatwomaninHemoasa... appeared not o be infavor ofthe gang graf-
fiveverep aningosr, but her reasoning wes simply different from ours
asbhowbdeaiwiht ... ldsohougttetheirigdheriacewes

kindaffurmy, andredyraherpognart. wespataf terthatone guy hed
sought us outand asked us ot decaeddtegefiteceed@d

Imeancovered) hebuldinghelvedin. InthetsiLeion wewereingtart -

ly exposedbbah sdes ofthe con

The dass worked up and down a three block area that moming, and by
tetmetheday s work hed finshed itwas dear thet ediingassenvice wes
far more complicated than many students hadimagned. And this complexi-
ty was insaiibed along the alleys through which the dass walked. When
gdf iti i spaned oer it Bn t eedy eadaed ae st of syies b

replacedwithanather. Askedtothinkaboutgraf fiassymbodcadiontaier
ten jgat o stvenddem duderts were also growing increasingly
adent at reading the implcaions dftre ark, white souares they had hap-
hazardly composed. They were coming to realize thet these sguares were
VvEeepodudsafa deoousenteronnigt
What the Chicago mayor s ferelsbasa waraganggeff iti |
wardsgns,adashdidsoouses, atevatylevel As students begantosee
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teromp  aningesarheiicaad; heybeganiobekathecouse s s-
Vice  requiements. Echoing Joseph Kahne and Joel Westheimer, tey
demandedadet aeddsoussonoithequesion, Inthesenvicedwhat? So
thattheymightunderst andanaionofsavicethatdd natsmplyproedimid -
dedass vaues as deteminants of need (see Cushman, Herzberg),
Vandenberg asked the dass o read and discuss Lorie Goodman s Je
Senvingldust W 1iing.  In a tempered response 1o the ideslsm of senice
leaming, Goodman points out thet those engaged in service must consis-
tentyaskofthemselves, Whyareyoudongthis?  Onestudent, Mario, later
reflected on Goodman s pecetsway.

After reading the Goodman artide, | began 1o question the molives of the

dass and ofthe people in the communiies we were o help. Both have the

common goal of erasing graf fifomresdenidhomesorest ablishments . |
knewthetgraff iti ootanedmessageshutiddnotviewitasthetoic,nordd

ladmonkedge ouractofp aningovergef fiesaotenhentic... Oe

we established in dass discussions thet heforic is the means by whichwe

persuade, my notion of graff iti s purpose wes strengthened. The purpose of
g fisbundemirete contdand constiaints that society has imposed

onindividuals who lack the resources to adequiately sustain ther message.
Mario extends Goodman by aiiquing the discourse of senvice witen

nothesbusandieUnvedy s cuniciarrequirements. By draningon
theworkofsooologst Jeffremrel whoexploresgiaf f @saet axebte
contrd ofyouinil behevor by the reguiaion of pubicspace, Maoexits
the beginnings of what Gee calls powerful lieracy, oonral of a secondary
use oflanguage usedina secondary discourse that can seve asamet ads-
ocouseibaiiue. .. aherseconday dsoouses @),

Like Mario, ather studerts found the course an opportunity to engage in
such adts of powexful lieracy by working across disoourse boundaries. A
bge coningert of at and att hstary sidets,  taned nthe deoouse of
aesthetics and committed to judging graf fensds aiciaheten
communicative value, productively disrupted V andenberg s owngoaksforte
coursewith ther own expressivistcommitments. Michee! forexample tend -
edbdviegaf fiwiesiotogops: 1)those who produced works of

beauty moivated by p ass] ... he molveling eemert et d seiaus
ati gsfedandrespondio, and2)atherest Someafthesesiudents, how-
everly ®m s endwere abe b use ther newly acqured thetorical knowd -

ede D aiioLe the aestheic ey and frd sriicarce n the samioic

velledfessvisLelypleasnggef fi Ihednmymidasereaypcaview
of agang member that t agsihader o vandaize and damteriory, Paa
wioeneartheendafthecourse. What TheRhetoricof Graff it hasallowed

meidosindwiingahertanwhetishibooksipbeusaiiandperirert
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Iti sa difficut transtion 1o think of what was merely vandalsm befoe as a

theoad atement now.
Of course, this sotof budding  powerful ieracy  can come ataheavy
aostfisnotcompersaiedhya deveprgsehreleddy. Mab,asiidert

who expressed greater commitment than most to our service aciiviies, con-
sisently reminded us that the goals of sevice leaming in his words, ©

generate aiical thought, decrease alienation, and show concem for ath-
es risksefsanvice: Bylendingoursenvices,wemay achievethese goals
pamt  andegee butthedsss  theticis the foous nat he adual com-

muniies we enter. Letogt  uwingiuos manydthesudentswor-

fied along with Goodman that sevicekeaming can - have lessto dowith the
wetbeingaftose senved and much more to do with educational outcomes
nhoesavig @)

Maio points out a tenson in sevice leaming thet can be nether
resolved norignored. Siuieted leaming, whentsimubies  ponerul fera-
oy, isdesgnedinsome measure o extend the priviege successiul colege
Sudents  already enoy. Toreoogizetis cat anyandacoourtiortisnat
oynicalbutaiica andtheimplcaionsoughtiobeafocus afsuchacourse.
And =0 at the top of the working sylbus for the: seviceeaming course
Vandenberg is now designing are the words of two Rhetoric of Graff itistu-
dents:  As members of the community of the city of Chicago we must see
ourseMes asimportantand help {foryoaadteenmt ambberd-
ferent (Brendan). We Justhave o be careiul o notwek avey feeing bet -
terthanwe shouid (Sona).

Caryn Chaden s Literature and Social Engagement Course
The idea for Literature and Sodal Engagement,  a lierature and ChSL
oouse for thichyear nonmaors looking o satisfy a general education

requirement in experiental leaming, came from Robert Cdes desapionaf
hsoouse,  The Lieaiure of Socel Reledion, n TheCddSavie. h
Coes  oourse, students read lieraiure focused on sodal issues, work three

hours a week at a senvice Sie, and refect on boh set s of expeiences in
dass disoussion and in wilng. In so doing, as Caes expains, sudernts

oonnedt the inigecual and moral issues posed by the readings o ther

everyday stugdestofigurecuwhetthey aretyngtodoandiowhatef B
how they are to leam about the people who are dif ferent from themselves;

and, natleast, howthose peaple regard them and their purposes. (148).

Literature and Social Engagement focused spediically on the quesiion

of partafview. Ore of the mostimport atgt  skeaueandf &, many

schalars and teachers of lieratre would argue, is the opportunity 1 wak
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around in someone else s shoesforawhie. Likewise, work inthe commu--
rycend ferdudertsat Eegtagmpse nothevesofpeapethey oher -
wisemightnotmeet Andso the course sylabusinvied siudents trin
more concrete ways about the power of point of view, bah interms ofhow
ierary works are set up, and in terms of finet] oan expetience as readers
dets  adddsos The course pased these central questions: What
factors go into creating someone s pantofview? Which are spediic o an
indvidudlandwhichrelectore s pasiioninasocety? Howdoesone  sper-
specive shape the way a person teks a story and what makes that siory
mpat at? To  what exdent can we ever fuly underst and someone else s
In oder i droumsaroe such abroed topic, the dass suded it s tet
focused on people s fife and work in urban communities. Charles Didens s
Hard Times, Rebecca Harding Davis s Life in the Iron-Mills,James Baldwin s
Go Tell it on the Mountain, XV  dued s My Visits with MGM (My
Grandmother Marta),addoesfon T oni Cade Bambara s adin Sea
Birds are Still Alive, aongwith RobertColes The Call of Service. Thetensu-
dents  endled inthe dassworked at one of three setiement houses onthe
norttwest side of Chicago. Someworked inaf terschodladMiiesprogams
forelement arysschod chidren, athers helped aduks prep are for the GED,
one supervised a computer lab, and one helped immigrants prep aeforte
dizenshpiest W ring assgnmernts induded weekdy refecionp apersand
amoetediond ierary analyssatheend e course.
By providing student s with the: opportunity towork in the community and
refiect on thet experience, this course, ke many senvicedeaming courses,
sparked students to examine their own preconceptions, and their awn views
aftherr relaionship 1o the people seved by these setiement houses. Thet
5 hecousetady niedbsLoerts o examine the multiple disoourses
that shaped those preconceptions and to seek altematives. More spediical -
ly, the course was designed so that the work in the community would help
sudents  become more engaged, observant, and comp assonate readers,
bohdiedsaddsieions The expetience of teaching the course even-
tualy demonstrated thatinduding a senvice componentinaleratLre course
can, indeed, help students become more engaged readers by making them
more aware of the power of people s soies teimpat ance ofthe deta ils
wihin those sioiies, and the historical coniext in which they ooaur. Yet
teadhing the course also reveled the imit aonsdtediordieayarely -
ses, charaderizedbyadet achednamaivest anceirecondabeformostsiu-
dents  wihthemoreparsoreldscoursedihereledivewiing, orenabing
students to demonstrate what they leam when they  engage in community
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senvicewhereedngaresied sstdfiearyexts

The mast powerful wiing thet came out of the course oocurred in the
sudents  weekdyrefledionp apers. inthesep apers, sudents were asked 0
wite about therr work in the communiy, poviceanayssop abuj-

minaingp  assages from the week s reading, and attemypt to draw connec-
tions between the two sets ofexpetiences  natnecessarly alinthe same

pece ofwiing, butal at some portinthe tem. Considerthe dnalenging
expect aonsfordsoousehere: Theseassignments  calediorsuoartsobe

naraive and refledive about ther oan sevice experiences, seedt pas-
sages from the lieraiure that resonated with therr own senice work, and

brice the two words of senvice and lierature. Nat suprisingly, s
were mostadept at teling the stories oftheir experiences inthe communiy:
terhet alion and nenvousness as they began therr postions, ther iniial

judgments  and leter reconsiderations as they leamed more about their
community p - atnesheriusiaionsatiedny ussess nsomesiaions,
thelr moments of redl comedion wih ther p arners. Making connections
between the reading and their work in the community proved more diff ialt.
The readings were chosen because they explicitly addressed many of the

issues faced by our community p aners povety, dsaimingion, and the
destes for education, meaningiul work, and a betier e for one s fmy.
St akestoresiertbmened A great gy ofthe novels thetwe

read in dass were not related o the issues | wes addressing at my ste and
nesdt foutodawsingsthetcommededihetro. The unspoken propo-
sionhereisthetthis sudent couid nat, forwhetever reason, bridge the tho
words of disoourse.

Other students, however,  ddmakeconnedions. A terreadingaboutMrr,

Gradgind s mssemen Hard Times tet his sSudents kan oy Fads
Fadd Fadd a  sudentwokingasateachingassst antinaGED mathdass
woe M. Gradgindwere to ever teach fhe GED)] dass | think he would
benforahadime The students are tough and come fom a lile Mr.
Gradgrind would notunderst andorevenbathertocomprehend.  Inhisnext
paper,as  the student continued reading and waiched Gradgrind reluct aly
ghing the ndion of gy,  he connected Gradgrind st edemption wih his
own students e ff atsodagetales HEdEsfdgupte
creteiscedowiht (QuoehyHenyRdns muscan).... Issets
in bah Ddens Hard Times and wih the students tet | heb each a
Association House he roles of redemption, and making right what was
wrong, about making the right decisions when you made the wrong ones
before.  Forthis student, th e memorable quiatation from Rolins provides a
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bridge between the novel and the discourse of his community p ares Wi  th

thet bridge in plce, he uses akind of ierary analysis o consider bah the

changes that Dickens describes in Gradgind and those his students

desabeintheronnies At the same fime, hearing his students Sois

gives credence to the possiity thet people can indeed setabout making

the right decisions when [they] made the wrong ones before, and so gives

Gradgind s story more resonance.
Findingthelanguage toarticlate suchconnectionsbetweenfactandfic -

fonnatonly canhepstudert sutange some dfthe complexies nthe so-

fesapege S ives, but can also gve them a gredier gppreciation for the

compedyi & InthinkingaboutJohnGiimes,he 14year-odprat agonst
nBddwh s Go Tell it on the Mountain whose hatred for his emationally abu-

sive father extended to the church where the father was p as, adudent

povdngef ferschoddaycaewde, Ihinkiishecauseatisinelgence
tethshated s soatoeandred. .. Iwonderas| ockaroudatte
didentret|careforatteday care o f theyooudendupke Jon
The next week, af ter she finished the nove, she wioke abouit a fightered
new boy in the day care program whom another child comforted and helped
become p atafthe group, and condudedt
It wes amazing how durable chidren are. They can overcome such trau-
matic moments. JohnGimesseemstohavethisdurabity aswel. Wi thdl
dhsimeranitandd ofhsiege hefnds imeef. hteenddte
novel John seems to have found a sense of peace. The new boy atthe day
care center eventualy fett a sense of peace. Each of these boys had o
endure a period of distress, Johnin the church and the new boy onthe car-
. And each one had someone to guide them. John had Elisha [a young
manwhoworked at the church] and the new boy had Josh. Both cases show
how durable chidien are wheninthisworid. Butthey do need hepinnav-
ot
Oncee this student found a common way 1o describe bath the boy in the
novel and the boy inher group ( durable ), she couid tease outa number of
common threads in their stories and draw condlusions that helped her see
natonlyhowsuchtrat smightplay outovertime, butalsothe condionsnec -
essay for a postive outoome: the presence of  help in navigating the
watl
For these students, the process of reading and watching characters
evolep aaked ther experience of making inial assessments of peape
and siuations at thetr senvice stes, and then changing the views as those

siuations evolved and therr oann underst andings deepened. Inafnal reflec-
fnp aper,a  tid student, ane who estabished himsef as the fisthese
coachnanaf terschodspats program, summed up the process this way.
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Obsenving everything thet is gaing oncan be tying atimes. Thereis usu-
aly somuchaciy thetfocusinginonorep afobrasacanbe dff ialt.
| sowly begen 1o redize that the idea. of senvice work is a process et s

oonst antlygongon. tinvolves achange wihinthe person dong thework.

Attimes the process gets slowed down and there is not as much leaming

gongon hutyouae s patdteporess The process that | speak of
canrighlybe appledioreading because tipo s aprocess ofdoserobser -

\en The service work and the discussions in dass widened my percep-

indreadgtings Auihors, just ke the kids at Christopher House, ty

tosaymore thenthey adualy do. They say one thing, but there is aways
somethingthetshddenbeneshtheraigndliea, | veleanedtetisa

process of deciphering and asking the question: What is helshe really try -

gosyntsp assae? |, justike atthe Chrisiopher House where | ask
Whetishelshetyingtoexpressiome? Thereis aways more towhatone
Sees.

The dange wihin the person dong the wok thet this student
desabes nvolves a change in his relaionship to the people and sitiaions
he confronts,a newgpprecaioniorcomplediesthetare natat it appa r-
ent, butthat he now recognizes are always present. Thstkatet tees
awaysmoretowhatonesees  both in fteratre and in e appeared
newysudat s weelly wiing in one way or anather during the term, and
asthe studentwho helped to supenvise acomputerlab conduded, Thisisa
Essmitetidn thrkicenaffodiofoge! Inthisrespedweddyrelec-
tnp aparswere aud b the couse s success.  they gave students an
arena for teling therr own Stories and drawing therr own connedions in a
documentthat could goina number of dif fBatdedrs

Indeed, the degree to which students exeienceather sesledthem
0 look forthe complexdy npeape s sories mecke the finel wiing asson -
mentforthecourse alierary analysisaskingstudentsto compareandcon-
trast the way two of the authors we had read addressed the theme they had
found mastcompeling duringtheterm both more dif uadesseaart
Stdents  duilywioe p apers on such topics as the roe of the father n
Hard Times and Go Tell it on the Mountain,andagiaiosin Go Tell it on the
Mountain and My Visits with MGM (My Grandmother Marta). They gamered
evidence and presented views with varying degrees of det dadrggthut
in most cases, the spark was gone. Badk in the: disoourse of the English
dassoom, they reveried b lidess p atemsthat hey thought the instudor
wantediosee. The same studentwho wrote so powerfully about simiariies
between the process of olasenving and the process of reading, for example,

conduded hisdiscussion ofaspirationsin Baldwinand vV alamedwihamun-
dane summary: Edit Vaed s My Visits with MGM and James Baldwin s
Go Tell it on the Mountain handeagpiaionsindf etways...Bahso-
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ries show many dif ferent aspirations, whet is done o ot anthem, and that
thedeseobeterone skehesbaomefomwiintendidld  True
enough, but the detachmentinthis condusion belies the meaning that aspi-

rations came o hold forthis sudentthrough hiswork and his reading.

Cealy,  the fnal assgment for this course should have aloned Stu-
dentsto  buidonthedisooursetheyhadbeendevelopingintherweeldywi -
ing o bridge theward ofthe novels with the workd of the commuinity organi -
zaions. Butheconcanthatasenioeeaningcousenlieratreoughtio
enhance students leaming of discipinary knowledge, induding the knowl-
ededhovibwieatediordlieayanelyss dtherstucorioreet
toafamiiar assignment one successfulinother contexts . Theexperience
of teaching this course suggests the need for altemative assignments tet
requie the same level of analyss, but thet invie udert s o engage iera -
ture in the context of various audiences to whom it is addressed, the socal
Bestaoniots adis  powerio hep them articiate some of therr own
stuggesingrappingwihthese complexissues. In - Lieraiureand Senvice-
Learing Thinkingthrough Subject Posttions, Ann E. Green describes sev-
erdl neresing opions, induding a conemporaty revison of a parfon of a
dwienneneaterceny,a lessonplanforteachinganassgnednovel
b apatiodar audence, and a fnal essay asdng students © e te
depdondfap arfcuarthemefomthecourse n thisinst ance, siceand
neie pherepeenedsvie (5. A \aeinantsbdaer -
naiive might be to ask studentsat tes atdtetm bwiedbouhar
curentviewsregardingap afolersodalissedfooncembahattherser-
viedeadntelaueirtecuse A the end of course, students
would be asked to explain some of the df et pagpedives et he exts
and the savice have contributed o therr uwndetandng dftetissueandd
draw some conclusions based on what they have leamed. t Whether direct-
oidedy, aoftheseassgnments cdonsidentsto draw connections
between the ievatLie and therr experience of community senvice. In doing
soteyep  andtherange ofthe assgnments avalbbebdudentsd Ba-
e, andsoinvie these sidertsto bring a broader range of experience to
discussions of the very issues that originally compel many poets roekts
and dramatistsb wiegd

Novices in an Exigent W orld of Discourse:
Roger Graves W riting for Social Service Agencies Course

Most scholars and teachers of composition do nat perceive techinical wiiing
asasource oftransformationinvohing discourse. ffanything, the disoourse
of tedmical wilng hes been regarded as reively sraght forward even
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conservative, some might say, owing to the conventions of much oganiza-

fional wiing. Conseqienty, the teaching of professiondl wiing has some-
times been seen as  the care and deaning of the memo  rather than a

heicafadon.  Butiedhncdand proessond wiing out Teddss-
rooms does not minor this redudive image. Instead, technical and profes-

sord wiing preserts many chalenges in the terrain of dsoourse: Fora

studertacoustomed io traciional colege witing, technical and professiondl
wiingresiuaiestheauhor @spud, ascoporaie ratherteninovidLgl),

the pupose oftext s(esinstument a assoeniic rahertenexposoy o
ieray), he coniext (nihinaganizaiions notindvicLieks), andthe audence

(es redl, notteadhery). In shott, edhnical wiing can heve a biss tonerds

action, or what Freedman and Medway call  wiing usedb achieve some
puposewhnasoesiLen Q).

Roger Graves senicedeaming course, W fing for Socl Sevie
Agences, warks from the view of technical communication as action-orient -
ed by engaging students ina disoourse focused on the producion of pur-
poseful, athentic, professional documents S tudents  aepeced ndla-

tions where they must wite to achieve very spediic purpases  for example,
dtanfundngforaseviceagency, dstibuteinformiationaboutanagency
10 the pubdc, or areste idertiicaion Wihin 2 communiy. To leam how o
compete these wiing t asks, students needed to bridge the sp ace between
several kinds of discourse: their personal disoourse, the academic discourse
they are famiiar wih as upper-dvision undergraduates, the: discourse of
proposal witing as a professional genre, and the discourse of the communi-
ty organizations with whom they worked. The confids between these dis-
courses personal jounal wiing, for example, and academic essay wit-
ing were productive in that they opened discussions into the siiatedness
ddwig adp arfcuardy what makes wilng  good nany p ank
oetS tdents  wereabe o use this perspedive onwiing o bidge the
became, atfirst, justanatherform of disoourse, and for some students it ti-
mately became a powerful discourse, something they could wield arically,
ey, ade Eday. Though ther neviens, \ELs, and work wih
agencies to produce documents, thestdentswee nisedinothe conext
and culture of the agendies, and came, inasmall and perhaps fecingway,
famiarwihthedsoousedherp artneragences.

Studentsn the coue are of eninily atleded by te p assion and
intense personal commitment they sense in the discourse of the sociakser -
Viceagendes  adminstaiosandsta ff . Ategatdonerecentioouse ior
example, represent atives of sk agencies came to the dassroom to desaribe
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therr work whet they dd, who the dents were, what documents Sudents
mghthepioaesie The agencies sponsored welfare-towork programs, an
employment center, pre-schod programming, an autisic chiden s suppot

group, aresidence forwomen recently released from prison, aneighborhood
organization, and a publc interest research group. Folowing these presen-
tations, one student, Eleen Monroe, wiote that she - wes really touched by
Chauncey s Place [a specatneeds chiden s suppart goup). | wanted o

workforher justbecause ofher cause.
The students, wokingingroups, eveniualy cobboaiedwinfve dthe
SKapRCES. Thefvegroups succeededincreating the documents tetey
sotbwig butalyd ter leaming how to get around some problems
rased by e of ferent disoourses they encountered. Two groups  wrote and

produced newsetiers for agendes, but first had to disinguish the conven-

tions of academic discourse bath from the generic properties of newsietters

and from discourses of the agendies that the newsletiers embodied. Other

sderts  dlonedasimiarprocess. Three groupsof duderts  wioeappica-
forsforundng forher agendes These funding proposals required stu-
dentsto  engage in various adMiies reading, intenviewing, and wiing

thet hedped themleam bath the genre of proposal witing and the discourses

af the agendes wih which they worked. The last group drafted a40page
document describing and promating a pre-schod daycare faciity, hid-
mately they were put offby the agency, even though they continued to con-
tactthe agency afterthe course enced inanef fotoireizethe dooumernt

This example of a faled attermpt to areate a bridge to the discourse of this

agency resulted from the complexity of the document there wes too liie

fmeinthe course for sudents o oonnect with the discourse of the agency,

which was bath rich (mbued with the philosophy of the Reggio Emilio and

Maria Montessor schooling systems) and dif fuoenerasmns akehold-
eshihedidcaeorie.

The jourdl entries of a paricular sudert in ane of the gaups show
dealy the gapping wih dsoourse thet the couse ent aed Hzbeh
Calins belonged © the goup that wes colaboraiing with the Of ted
Applied Innovations (OAl), an independent agency housed at DePaul
Unvesy butnat rebied 0t s academic programs. W hreayddts
funding coming from extemal grants, OAI designs and delvers adult educa.-
fonandiraining,foausingp articularly onworkforce rainingand development
forthe unemployed. Twodts mostvisbe adMies arethe Bight Fuiures
W effaretoWork Collaborative and the Hospitality Occup dord Sé
Trainingand Placementprogram. At OA|, Eizabethandthree athersiudents
workedwihasenioradministraiorio identfiyand pursue grantapportunities.
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Irtidly, te slderts smply had to be immersed in the discourse of

garbwiing for notorok egendes. A the it meeting, each studert

was presented with a three-inch binder ofworksheets fom The Grantseeker's
Toolkit: A Comprehensive Guide to Finding Funding (New and Quick). The
meetingtook placeonthe 20 " padand foebuidnginaconferenceroom

overiooking Lake Michigan. Seated in plush chairs, the students

Iytaken out of the dassroom context and placed into anather environment
aiogether. The strange background matched the equally disorienting dis-
oousedfganbwing,
Elizabeth began herwork with exciterment and dedication. As
nherjourdt
lam very much looking foward to doing grant wiing for a few reasors. |
thnkthsisagreat appartuniy i heh a communiy aganizaion ... whie
keaming at the same fime. It is My understanding thet our goup W be
novedin fnatresponsefor, hednacedite donor osda hny
mind hisswhetsets tp  afobrseviepoedap atfomteoherser-
VEEpTELS medeavalebe b our dass twlbe exdingand chelenging
ogeinded ntregartwiing pocessasuchasgicarted. .. |
tridreigartwingt sefisagoodddioha veNactornycantbeappied
patsafmylie. Forexampe, my momworks wih the linols Chapier ofthe
Lupus Foundation of America, whichis an aganization that is very muchin
needdfundng lamhopngthetwihwhetlleamfromthisexperience vl
be able to help my mom and the LFA

But as the work of the group really got undemway, the enthusesmor at

et opimimdfhe eatyoumelenties ded. Insead, hejoumdlerties

refect the goning fiustration of the studerts as they realize what novices

theyarenthewolddiganiwiingandhowitieime OAlhestobingthem
Wb geadntsaenaddsoue. As Elizabethwiote, We
the sith week of dass and | don tied ke | ve acoompished much inthe
waydigantwiingforOAl...[Thecort ad] has metwith us several times
and ony nthe last minuies of our lest meeting dd he fnaly 1l Ls WHAT
Wewere gong to be wiing about

Atthis poirt, the group sought the advice of Graves, who suggested that
they dedde whet proect they wanied to seek funding forand then ask their -
oontactfor Spedic peces dfinfometion. Inatherwordss, the penwes sim-
py for duderts o immerse themselves in the disoourse of grantwiing,
guidance or no. The group deaded to focus on asking for transport
oogts for a group of unemployed men involved in the Developing
Employment Opportuniies (DEO) program. However, & the next
with OA\, they leamed that agency was thinking of dismanting this program
aogether. AsElzabethwio,
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When we tod him fihe senior adminisiraion] of our pans 1o wiie for the

Advisary Board hetod us et .hehgherups inthe oganizaion might
be doing away withthe DEO program.....We havebeenstuggingwihthis
proedtfor solong, and pstwhenwe fnaly decde whet o wie forand o

whom we are gong to send our proposal, we leam that the program we are

tying 0 et furced may never exst Thiswes e fLsiaing Thisao
madke me realze how fustraiing i must be for the people acLiely working
A0AL

Despite these sethacks, this group did complete agrant proposal for OAl
that showed bath a reasonable famiiarity with the format of grant proposals
aswel asareasonabe famiarty wih the disoourse ofOALL
Other studentsin ahergoups displayed a range of achievementsite

development of powerful new discursive posiions. One student, S tephen
F, wioejpurdlentiesattheend dihe cousethat shonshisabily o

engageinGee s ponefulieracy  and aiioue ather dsoourses. S tephen s
groupworked onagrant proposal forLesie s Place, ahome forwomen just
reeasedfomprison. Asa youngwhite, male he spenttime leaming the dis -

course ofthis agency, adiscourse steeped in the words of middie-aged and

young black women just released from prison. When S tephen interviewed
them, one woman asked him:  What was | doing? Wasl gigp  aid? Why

not? Why Ledie s Pece? [lbded keancekid dd I have any reivesin
sirthet might have moiveted me o champonther cause ntisway? ...
Why would DePaul care? This woman tumed a criiical eye on Stephen s
reasonsforengeginginsanvice, forang himiothinkandwiie abouthismat -
velors, Hsnienviens atLese s Place also foroed him to confiont Stereo-
tpesd  exdendes
Should one partray them [inthe grant proposal] as repent ant young women,
determined young mothers, or as blameless vidims of crcumstance?
Meeting them was a surpiise. | don t know what | was expedting, but the
gagdle of welooming, softspoken females who | encountered at Lesie s
Piace dd natfithe preconceivedimage | held. Inesimegining het most of
leb s  dats  wadd be in her e theniesealy tites aut spoken,
brassy, andddat
Outofencounterswiththesewomen, S tephencondudeshisjoumalwit -
ingsomewhetioncaly: | ve leamed to bady go where whigoks fear o
treed. | ve leamed thet Prison don tmeanbed. Ulimately, he uses these
encounters with the women at Lesie s Place o create a new dscursive
space, reaized bath inthe way his grant proposal depict s these women and
intheway he wies aboutthem. This bridging discourse leads him o frame
lek s Place as alocation where women mustundergoa  met amorphosis
oeganhaabdyastiad i s, somethingthetweslostinprison He
views this process as simiar o the one he s undergoing as a colege stu-
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dent He has reentered colege af ter a couple of years away tmet aken
atstedtesysemjstketeexd fenders fromwhat he sees as soci-

gy s Owelan pan for manulacing  sefsuff mtadls S ephen s
experience wihthewomenatLesie s Place, andhisencounterwihthe dis-

oourse of the agency and the genre of grantwiiing, are synthesized in his

oanaiedhsdem

Other studentsin subsequent sections of this course have been empow -
ered by the combination ofthe discourse of grant funding with the discourse
of the agences with which they worked. Several have heard about the

oourse fromadvisors or ather students and have come to the course already

having setup relionships with community senvice agences. Two students
i a recent secion woke garts frte Young W omen s Empowerment
Proedt, agroup thet seeks o provide a sale spacefor young posiiues o

ghedf  tess  Thegantheywoiiscurenty beingrevienedbyone
foundkion et hes schecLied asie vistpreiminary D funding he praect

Othergrants theyhavewiten (out sde ofthe course requirement butduring
the fime the course took place) have been funded. The work of the course
has contributed to the development in these students of poneill leacy,

discursive postions that enaldle them to change the world for the beter,

Conclusion: Service Learning as Discourse Education

Bartholomae s  gdforisyearwingsokedsioarts through succes-
Sveappraximations ofageneralized academicdiscoursenthe relative safe -

ty of the composiion dassoom. - Senicedeaming courses, on the other

hand, create condiions inwhich student S must confront dlashing discourses
Courses suggests o us that the dhalenge of negoiiating compeling dis-
ooussswl i ably be pat of any savicedeaming course thet involves
exdensve wilng, and thereiore this issue should be addressed eqidly n

readings, dass discussions, and student proects . As the work of sevice
leaming canies us out of the dassroom, it refigures teaching as boundaty

wok. We ve  cometorecognize the fricionbetween discourses asteachable

space where we can help students explore options for addressing disso-
nence.  Thisiswheretransiomation cantake place, bahinourstudentsas
theygowiniodizerHhetors, andinourselves, aswe move out sce the aca -

demic discourses where we are most comfort ak

Notes

* Caryn Chaden would like to thank Howard Rasing, Assstat  Diedordt
DePaul sS teans Center for Community Based Service Leaming, for this sugges-
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