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Clvics and Service:
A Model for Partherships with
Latino Communltles

Aileen Hale, Boise Stare Universicy

This paper dascribes a model for designing intentional, cross-cultural
sarvice-learning partnerships with K-8th grade alementary school stu-
dents and their surrounding Latino communities. It builds from a local to
a global context, working with immigrant populations in Idahe and ex-
tending to sistar-schoal partnerships in Jalisco, Mexico. Student voices
illustrate the model's ability increase global awareness and intercultural

undarstanding when intentionally applied to a given culture.

he cross-cultural competence needed to succeed both educationally and profes-

sionally in the world’s increasingly diverse societies requires a combination

of foreign language skills, international knowledge, and experience. Meeting
these challenges requires an educational system thar, from kindergarten through the
postsecondary level, prepares furure citizens and employees to act and lead in a global
conzext. In order to achieve this goal we need to strengthen the curriculum of the K-12
educational system s well as that of our colleges, universities, and professional schools

{Committee for Economic Development 23).

This paper presents a model for integrating service-learning into the K-8th grade
curriculum so that students become locally aware of diverse cultures in their neigh-
boring vicinities, as well as globally aware of the origins of their non-narive neighbors
and reasons for their immigration to the United States. The model was designed
with intenrionality to increase students’ awareness, beginning locally and expanding

internarionally.

From Theory to Praxis
Innovative teaching pedagogies being used to prepare students to live and work in

an increasing global environment include constructivism and critical pedagogy.
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Constructivism is a pedagogy founded on the premise that, by reflecting on our expe-
riences, we construct our own understanding of the world we live in (Fosnot 29-30).
Critical pedagogy is a praxis of working with students to achieve critical consciousness
by questioning and challenging domination and the beliefs and practices that support
it (Freire 53-58; Wink 17). Service-learning, which incorporates elements of both
constructivism and critical pedagogy, is increasingly gaining distincrion as an effective
means to foster civic and social responsibility. An area less well researched is the extent
to which service-learning may enable and further greater global awareness for our

future citizens (Baldwin, Diaz-Greenberg, and Keating 77).

Richard Slimbach, Dean of the Global Studies Program ar Azusa Pacific University,
has identified several key globally focused objectives for such a service learning

program:

1. Enable students to learn from a different segment of society than
that which he or she would normally interact with;
2. Break down racial and cultural barriers through the process of
students’ reaching out and building bridges berween different
demographic groups;
3. Further the acquisition of a foreign language, when working in or
with another culture. (10)
In a cross-cultural serting, many of these linguistic and cross-cultural practices
essential to global awareness transpire naturally as students develop relationships in a
community different from their own. The desire for deeper and more effective com-
munication with community members naturally provokes students to ask linguistic
and cultural questions, seek answers, and apply newly acquired knowledge in a real
world context, For example, in interacting with Latinos in Idaho who have emigrared
from Mexico, Anglo students begin to inquire about and gain understanding of
the deeper issues driving immigration to the United States. This type of education
goes beyond the traditional acquisition of a predetermined body of knowledge or set
of skills {Freire 53) by inviting a critical analysis of societal and educational issues
through dialogue with the community, reflective thought, and construction of new

ideas to facilitate social cransformarion.

Service-learning partnerships are often described as taking students across different
kinds of borders {Slimbach 10). For example, a student serving a homeless population

crosses a socio-economic as well as a cultural border, The model I describe here was
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intentionally designed to cross the cnleural and linguistic borders which have long

divided Latino and Anglo communities in the United States.

Partnering St. Joseph's Elementary School with the Latino
Community

St. Joseph's Parish School is a K-8th grade inner city Catholic school in downtown
Boise, Idaho. Surrounded by several low-income K-6th grade schools which receive
federal funding, St. Joseph’s school has approximately 300 students currently
enrolled: 284 Caucasian; 16 Latino; 7 Asian; and 2 African-American. St. Joseph's
School is the parish school of St. John's Cathedral, which hosts both English-speak-
ing and Spanish-speaking congtregarions. The Spanish-speaking Mass is completely
separate from the English-speaking Mass, however, and there has traditionally been
very little interaction or understanding berween these two communities. Over the
years, however, both communities have expressed interest in gaining proficiency in the
other’s language and deepening their understanding of the other’s culture, Thus, the
model for this project grew out of expressed wishes voiced by both the Spanish-speak-

ing and English-speaking communiries.

The Latino community of St. John's parish consists of approximately 180 families,
909 of whom are of Mexican descent, and a majority of whom are first or second
generation immigrants from the states of Jalisco, Michoacan, and Oaxaca, Mexica,
'This community extends to the Nampa and Wilder school districts, which are within
a 45 mile radius of Boise and include approximately 10,000 K-12 Latino students,
neatly 20% of the toral public school enrollment. The parents of these students are
generally employed in low wage earning jobs, such as farming, construction, or other

types of mznual labor.

The academic achievement gap between Latino students and their peers has been well
documented nation-wide. Among the leading factors contributing ro this gap are
language barriers, a lack of adequate resources, cultural differences, and the low eco-
nomic status of many Latino families (Hispanic Profile 50). In Boise and its extended
districts, the literacy and math scores for Latino students are similarly significantdly

lower than those of rhe same grades at St. Joseph’s school.

‘This service-learning initiarive was designed to focus on literacy, with the hope of
positively affecting these differentials as well as addressing the underlying linguistic

and cultural facrors contributing this academic gap. Increased reading and writing
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proficiency in English, as well as Spanish, has positive effects on self-esreem
and confidence, necessary for academic success. The additional validation of
students’ home cultures and languages is vital to effective school-communicy
partnerships (Nieto 367).

Learn and Serve Grant: Moving from Community

Service to Service-Learning

St. Joseph's School has long held a strong tradition of service, but wished to move
beyond community service to a comprehensive service-learning program. As a
Bilingual Education Professor at Boise State University and a parent of two children
at St. Joseph's School, I applied for and was awarded a federal Learn and Serve grant
in 2005 thar provided funding for a service-learning coordinaror ro train St. Joseph's

teachers, parents, and students in the pedagogy and methodology of service-learning,

Three components were critical in The Learn and Serve madel was
the design and actualization of the  designed to involve children at every
model: 1) involvement of parents;  grade level in linguistic and cultural
2) development of a youth advisory  exchanges in an cffort to break down
councll; and 3) frequent structured misperceptions between the two
opportunities for reflection.  communitics and as a beginning of a
new conscientiousness (Freire 55), which, it was hoped, would lead to greater global
understanding for both communities. The model was also based on the collaborarive
identification of needs and design of projects, giving authentic voice to all stakeliold-
ers. Three components wete critical in the design and actualization of the model: 1)
involvement of parents; 2} development of a youth advisory council; and 3) frequent

structured opportunities for reflection.

Parent Involvement

‘The newly designated service-learning coordinator pesition was shared by myself and
several other active parents. Our work began in August 2005 with 2 comprehensive
service-learning training for teachers, parents and the principal that launched teachers’
development of grade-level projects thar would borh connect with the Latino commu-
nity and meet academic state standards. The training also emphasized the importance

of reflection as a critical component to successful learning within the service,

The importance of including parent voice as stakeholders in the process was evident

from the beginning, The inclusion of their voices generated contagious energy which
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made a difference locally and globally and culminared in a bilingual Mass as well asa
baile folklorico (Mexican dance) fiesta. The parent “buy in” also contribured signifi-
cantly to the level of reflection which took place beyond school. Parents were strongly
encouraged to reflect with their children on the meaning of each service project at

home, which enabled a deeper level of oral discussion and writren reflecrions ar school.

Youth Advisory Council

A component of school-wide model included the development of a youth advisory
council, designed to enrich the overall model by including student voices, developing
youth leadership, and incorporating student assessment of projects. An 8th grade
teacher agreed 1o facilitate this council, which was formed from a self-selected group
of eighth graders, The 8th graders in turn served as models for the seventh graders,

who were being prepared to lead the following year's incoming class.

During the first half of the school year, the 8th grade teacher led the group through
orientation and training in service-learning, Students researched and discussed exist-
ing community needs and resources, fulfilling language arts curriculum requirements
of developing research, reading, writing, critical analysis, and thinking skills. Once
the students completed their research, they discussed various means of addressing
idenrified needs with their community partners, prioritized the needs, and worked
with individual classes to further design grade-appropriate projects. For example, the
advisory council consciously developed listening and speaking skills while working
with the Columbian Priest who serves the St. Joseph Latino Parish, a Sister who
teaches Spanish at the school, and resident Latino seminarians, to collaboratively
determine needs of the Latino communiry. Out of this collaboration came ideas such
as developing a bilingual Mass for integration of Anglo and Latino communities.
Through these experiences, students gained insights into the value of giving authentic

voice to all community members.

'The advisory council additionally worked with each grade in implemenring and
evaluating their class projects. Council members were taught assessment rechniques
for ensuring that evaluarion incorporates perspectives from students, teachers, and
community members and used a rubric to assess the value of each class project to
student learning and to the community. This evaluarive process furthered the youth
advisors’ analysis and synchesis skills, which are critical components of their 8th grade

curriculum.
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The youth council facilitated a culminating open house for presentation of class
projects to the entire student body, parents, and community members. In presenring,
council members gained greater public speaking skills, another critical component
of their 8th grade curriculum, They also gained analysis and synthesis skills through
evaluating community feedback to determine which projects should be conrinued or
modified. The inclusion of a youth advisory eouncil enhanced the entire model by
encouraging much grearer student involvement, as this cohort assumed a heightened

leadership role in their school community as well as in the broader Latino community.

Reflectlon

Reflecrion, a key component of this model, took place ar many different levels. In

the initial training insticute for teachers and parents, Carherine Kaye, author of 7he
Complete Guide to Service Learning, highlighted the imporrance of incorporating a
reflection cycle (Cress, Collier, and Reitenauer 85). The pre-service reflection plays a
critical role in identifying, planning, and preparing meaningful service experiences
involving students, teachers, parents, and community members. The reflection during
service includes consideration of how the service projects connect with the academic
curriculum at each grade level and is used to deepen understanding of the service
while in progress. The post-service reflection is designed to deepen analysis of current
community issues and move students roward new applications of their knowledge.
Teachers commented on the deeper and more critical level of reflection they observed
thanks to the inclusion of the Toole and Toole reflection cycle.

Description of individual projects
Table 1 displays the unique grade-level projects that together formed St. Josephs’
integrared, school wide approach to service learning and community outreach. In

this paper, I focus on the individual projects of three of the eight grades.
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Table 1: Service-Learning <lass Projects

projects for com-
ity

grade projects and
demenstration for
community

Grade | SL Project Community Need Curricutar Connectlon
K Tortilla-making fund- Ell tuter for public *  Food pyramid
raiser for ELL Tutor school with Latino « Connectlon of food groups to
Papulation Latine culture
= Math fractions with food
1 Tortilla-making fund- ELL tutor + Comparison of staple food groups
raiser for ELL tutor * Graphs
*  Geography of Mexico
2 Pifata-making fund- ELL tutor = Art: constructing pifiatas
ralsar for ELL tutor = Language Arts: learning Spanish
vocabulary
« History: learning about plfiatas
across the world
» Ethigs: helping those iess fortunate
3 Rosaries/bilingual Increased understand- | » Art: creating necklaces
Mass ing between Spanish « Ethics: gift giving
and Engllsh- speaking | = Language Arts: deslgning bilingual
childran Mass
4 Oral histories of Latine | Need for elementary « Art: constructing Latino history
immigrants; level Mexican historical time-line; painted mural
Art project timne-line * History: Hispanic immigration to
ldaho
5 History supplement Planter boxes for = Art: buildirg boxes
families; Greater +  Math: measuring
understanding of ¢« Sgiance: Planting life
Hispanle culture = Language Arts: deslgning bilingual
Mass
B Library and Pen pals Organize after school » Language arts: improving English
library for Latino-mi- and Spanish literacy skills
grant program » Tachnology: Improving internet
skills
Pan Pals with a 6th
grade Latino ESL class
7 Researching Latino Lack on knowledga of | = Oral: presentation skllls
culture and creating Latino culture; + Language Arts: resaarching and
a Latino cultural Education for Anglo writing
resoLrce center In students of Latino his- | = Mistory: research Latino history and
llbrary tory and culture document
B Documentation of Evaluation of K-7th « Oral: presentation skills

= Languags Arts: creation of posters
demonstrating class projects
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'The first and second graders participared in the making of tortillas and pifiaras. A
Mexican parent assisted in teaching both grades about the significance of the rortilla
and pifiara ro Larino culrure through books and personal stories and taughe the
teachers and students the entire process of making both tortillas and pifiatas. Together
they then sold their roreillas and pifiatas in a fundraising fiesta, hosted by a neighbor-
ing school. The fundraiser was being held to assist in the hiring of an English tutor for

~ive main themes emerged from the
zarch: 1) Confidence to contribute to
community; 2) increased knowledge
t language and culture; 3) Change in
zeonceived perceptions/attitude; 4)
pect and appreclation of others; and
creased Incentlve for iearning about
wther cultural/lingulstlc community.

the school’s Latino students. After the
fundraiser, both classes wrote pre- and
post-activicy reflections about their
tortilla and pifiata making experiences.
As a class, they discussed how the
proceeds from their sales contributed
to supporting second language learners’

acquisition of English.,

The fifth grade project was designed around the religious festival celebrating St.
Joseph’s Day with the Latino Parish of St. John's Cathedral. In honor of St. Joseph, the

patron saint of carpenters, Anglo and Latine students participated in building planter

boxes. Over twenty parents supported their children in various

parts of the building and planting of boxes, a subsequent bilingual Mass, and a

post-celebrarion parry.

The fifth grade students wrote extensive reflections about how their projects made a

difference in the community and what they would change for future projects to have

an even greater community impact. They complered pre- and post-project written

reflections in response to such questions: Pre: De I have any reservations about this
project? What do I know about the Latino culture? Whas do I hope to gain and give from
this experience? Post: What decper understanding do I have about the Latino community

based of this praject? What did I givelgain? How will this experience change the way I act

or think abour Latinos?

Praliminary Results Discovered through Thematic Research

In order to assess the impact of the service-learning program, I undertook a pilot

qualitative thematic research study (Wiersma 267) in which reflecrion papers from

two classes at each grade level were synthesized and analyzed for generative

themes. Generative themes—as defined by Freire (84) and etaborated on by

McCaleb (63)—are recurring threads of thought which document a pervasive
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sentiment expressed by the majority of participants in a study. My intent was to
highlight the perspectives students came away with regarding the purpose and
value of their Learn and Serve projects as well as their overall perceptions and
understanding of Latino communities. My analysis focused on the first, second,

and fifth grade projects.

Five main themes emerged from the research: 1) Confidence to contribure to a com-
munity; 2} Increased knowledge of language and culture; 3) Change in preconceived
perceptions/attitude; 4) Respect and appreciation of others; and 5) Increased incentive
for learning about another cultural/linguistic communiry, Each of these themes serves
as an early indicaror of meering and building upon objectives of the project {Slimbach
10). Alchough this pilot study primarily analyzes class reflections written by Anglo

students, where possible Latino perspectives have also been included.

Confidence to contribute to a community

St. John’s Cathedral holds four English-speaking masses per week and one Span-
ish-speaking mass on Sunday afternoons. Until the service-learning projects began
at St. Joseph’s school, there was minimal contact berween the Anglo and Larino
congregants. The service-learning projects opened avenues for awareness, interaction,

and reciprocal contributions.

Thus, the first theme which emerged was students’ sense of being able to genuinely
contribute to a communicy. Having participated in some kind of service work prior
ta this experience, the majority of students had a certain degree of confidence in
their abilities to contribute to a given community. Language and cultural barriers
often inhibir people from wanting to work with an unknown or foreign communiry,
however, causing people ro doubr their ability to make a difference, This finding

is most significant becanse students expressed confidence in being able to connect
with and contribute to 2 community about which they had very little linguistic or

cultural understanding.

First and second graders, who initially wondered what they could possibly contribute
ar their age, engaged in a pre-service discussion in prepararion for learning about
and creating their own rortillas and pifiatas to support an English language rutor

for Latino students, The process of discussing the need gave them an awareness of
cultural and linguistic issues they had not previously considered and ro which they

were eventuaily able to provide assistance. Most St. Joseph's students spoke very little
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Spanish and had very lirtle prior Interaction with Latinos in Idaho. Thus their
perception of being able ro contribure to a group culturally and linguistically different
from themselves proved to be significant. A fifch grader’s comment exemplified 2
pervasive sense of confidence gained and expressed throughout the grades: “Even if
we don't speak much Spanish, we can make a difference in life by helping others

different from ourselves.”

Wirh this new confidence came an openness not only to give but also to receive, It
is a gift to allow someone, who seemingly has less than you, to realize thar they also
have something ro give you (Nouwen 21). As St. Joseph's students served the Larino
community, many recognized whar they could learn from the community with

whom they were serving.

Through the 5th grade service-learning project of designing and implementing a bi-
lingual Mass, the Latino community of St. John's parish also realized they had much
to contribure to the Anglo understanding of conducting a Mass with another cultural
and linguistic group, and the Latino parents involved were especially supportive of
this opporrunity to share traditions with the Anglo community, The Columbian priest
at St. John's also observed both communities breaking down cultural and linguistic
barriers through this experience. He emphasized how the Anglo and Latine kids
impressed him by working side-by-side. As they worked together, Latino children and
parents expressed their pride in being able to teach English-speaking children some
Spanish. Additionally, a Mexican dance teacher and a group of her Mexican srudents
came to St. Joseph’s school to teach baile falklorico (a traditional Mexican dance} and
afterwards reflected on the satisfaction of being able to share something of value wich
the Anglo community.

Increased knowledge of language and culture

The vast majoriry of $t. Joseph'’s students reported ar the beginning of the study that
they had very little or no knowledge of Latino culture. A second theme that emerged
from the study was an overall increase in knowledge of the Latino community,
manifested through greater linguistic and culrural awareness. Nearly all students

gained greater knowledge of the Spanish language, no matter what their original base.

Students also learned more about Mexican culture from engaging in baile folkiorico
dances when the Mexican dance instructor visited each physical education class
and raught the dances. Overall, students across the grades were very enthusiastic
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abour the experience of learning Mexican music and dance and asked when they

could learn more,

First and second grade students learned about Mexican food and customs through
their tortilla and pifiata projects as well as throngh Mexican stories in both Spanish
and English. Through pre- and post-project reflections and drawings, students from
both classes demonstrated their deeper understanding of the Mexican culture. The
oral and written reflections made a significant difference in student connections

between making their projects and selling them ar a fundraiser for an English tutor.

The K-3rd grade state mandated cusriculum includes very licele in the way of
Mexican history. Thus, when the 4ch graders created a historical timeline of Mexican
immigration to Idaho, they gained a heightened consciousness of how little they
knew and how little was written about Mexican history. As they researched, they
recognized a the silencing of the history of the community with whom they were
serving, This discovery led to questioning why the absence of information about

this cultural group existed. It further led them to et through the creation of a

historical timeline.

Older students from the advisory council who parricipated in evaluating all school
projects also gained cultural awareness. Many expressed their increased knowledge
through comments such as Jane’s, “I learned why so many Mexicans immigrate to the
United Stares and how hard they work.” The fifth grade students who participated in
translaring materials for the bilingual Mass project came away with a much deeper
appreciation for the challenges of second language learners, as exemplified by a fifth
grader: “I have a berter understanding of what the Latino kids had to go through
learning another language.” This theme demonstrared the model’s ability to meet
Slimbach’s first and third objectives: 1) learning from a different segment of society,
and 2) furthering the acquisition of a foreign language (10). This newly acquired
understanding of another language and culture—combined wich an appreciation of
the challenges language learners face—resulted in changes to students’ preconceived

attitudes toward Latinos.

Change in preconceived perceptions/attitude
As a result of participating in hands-on collaborarive projects, St. Joseph students’
overall perceptions of Latinos changed. Students shifted from a “them” versus “us”

mentality to a more inclusive attitude. A pervasive sentiment was expressed through-
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out different grade levels, such as this one by Mike: “I learned thar we are all brothers
and sisters, no matter what culture we are.” Working side-by-side on projects enabled
students to experience their commonalities as children, breaking down barriers and

building bridges between different cultural groups.

Many of the St. Joseph's students, parricularly in the upper grades, had preconceived
notions thar Latinos had limited English proficiency. ‘These attitudes changed rapidly
as 5t. Joseph’s students realized how much English their Latino counterparts knew,
especially when compared to how little Spanish they themselves knew. With this
change in attitude came a newly discovered appreciation of and respect for cheir
Larino counterparts. This theme represents the fulfillment of an objective chat
extends beyond Slimbach’s original three (10).

Respect and appreciation of one another

The combinarion of increased knowledge of the Latino community and a change

in preconceived perceptions gave many St. Joseph students a greater respect for and
appreciarion for Latinos’ ability to learn English and accommodate to cultural
differences. After receiving a myriad of letters from their counterparts in Mexico, St.
Joseph students were surprised by how much Mexicans knew about them compared
10 what they knew abour Mexicans, One student expressed this succinctly by stating,
“I appreciate how much they know abour us, our language and culture.” The deeper
respect and appreciation for Larinos gave St. Joseph students 2 greater desire to

continue to learn more about the Latino community,

As students began to learn more, they realized they were just ar the “tip of the
iccberg” in terms of understanding their Latino neighbors and expressed a wish to go
beneath the surface. The older students who assessed the school projects in particular
recognized the limirarions of their knowledge of the Latino community, While secing
the value of the younger children learning abour Mexican food, dress, and dance, they
recognized Larinos’ much greater understanding of Anglo culture. In turn, this gave
them a healthy perspective and desire ro learn more about aspects of Latino culture
such as the nature of family life and friendships.

Increased incentive for learning about one another’s communities
The motivation for learning came primarily from the relationships studencs built
with their counterpares during their class service projects. Indeed, relationships are

the foundation for breaking down barriers. Students at all levels expressed an interest
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in forming cross-culturat friendships. The desire for such friendships, in turn, led

to an understanding of the need to learn more Spanish, particularly reflected in the
fifth grade bilingual Mass project. Numerous students made comments about their
newly-acquired desire to learn Spanish and more about Mexican culture. As children
and their parents across both communities bonded, Anglos gained increased incentive
for acquiring a greater depth of understanding of Latinos in Idaho, as well as of the

social, economic, and educational issues migrane families face.

Moving from a local to a global context

The states of Idaho and Jalisco, Mexico have had economic relarions as sister-states
for a number of years. Thus when an opportunity was presented by the State
Department of Education to establish a sister-school partnership between St. Joseph's

school and a K-8 school in Jalisco, the
The establishment of the sister-schoc

school personnel enthusiastically chose
partnership extended our original

to patticipate. The State Department of

. " . service-learning model to a globai
Education facilitared the partnership

o . context. It also provided an increasec
by providing the opportuniry for a St. . . .

incentive and a tangible opportunity
the community of St. Joseph's studer
teachers, and parents to learn more
about their Mexican neighbors, both

locally and internatlionally.

Joseph’s delegation to participate in an
exchange. The purpose of the delegation
was to strengthen the existing economic
partnerships berween Jalisco and [daho
through the establishment of educa-
tional partnerships. While in Jalisco in March 2006, stare superintendents

and teachers representing their respective partner schools signed formal “sister-
schoo]” agreements. The establishment of the sister-school partnership extended

our original service-learning model to a global contexr. It also provided an increased
incentive and a rangible opportunity for the communiry of St. Joseph's students,
teachers, and parents to learn more abour their Mexican neighbors, both locally

and internationally.

Implications of the Pilot Study

One clear resulr of this pilot study was the finding that many of the key objectives
of the project were achieved, as voiced through the themes elaborated by St. Joseph
students. The process of discovering these themes made me, as a researcher, very
aware of the need to document other voices, as well, especially of those of individu-
als or groups impacted through the collaborative projects. Building on this pilot

project, | intend to acrively explore the effects of service-learning projects on

Hale [ 121



m¢

parents and Latino community members. Although I was only able to include a
small number of Latino voices in this pilot study, their perspectives reveal ad-
ditional important themes, Several participants voiced the perception that Anglo

students sometimes reinforced stereorypes.

For example, the inrent of the pen pal writing project berween 6th grade students
from 8St. Joseph’s school and éth grade Latino students was to encourage increased
literacy in Spanish and English, respectively. A secondary goal of the project was to
build bridges berween the communities through facilitating relationships. Some of
the lerrers from St, Joseph's students seemed to only reaffirm Lartines’ stereotypes
of Anglos and visa versa. For example, when the Larina English teacher reflected
on the experience of her students, she stated that some of the letrers received from
St. Joseph’s students expressed offensive—and erroneous—assumptrions about their
Mexican counterparts. She reported that St Joseph's studenrs assumed that the
Latino students lived in poverty and never traveled, and seemed to brag about

their own possessions.

This was a disappoinring commentary on the intentions of the experience. Yet, it
proved to be a very useful learning moment from which teachers could reflect on how
to improve the experience to facilitare greater understanding. Teachers from both
schools intend to include initial, midway, and end-of-term student exchanges in which
they would visit one another’s school. They also plan to facilitate a collaborative proj-
ect in which both groups of students would write narratives about their lives, which
students would then translate. When the two groups come together, they would share
their narratives and have a question and answer time to learn more abour one another.
Within this process, teachers plan to facilitate dialogues around stereotypes—how
they are perpetuated and how they can be broken down.

Additional ways St. Joseph's School intends to build on this model are through: 1) the
continuation and expansion of successful projects from the prior year; 2) the integration
of more Spanish-speaking families into the school; 3) the continuation and expansion
of school partnerships and exchanges, in both Idahe and Mexico; 4) the incorporation
of more Spanish throughout the K-8 curriculum; 5) the extension of the current col-
laboration to improve literacy skills for both populations of children through pen pals
and other literacy projects; and 6) the continued deepening of reflections in and our of
school, 50 as ro go beyond a surface understanding of linguistic and culrural issues.
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Moving from community service {where there was minimal reflection) to service-

learning revealed ro teachers and students the depth of reflection possible. Future

plans will also include the addition of reflection exercises to be completed at home
with parents and in collaboration with community members, so as to further

promote greater local and global consciousness,

Recommendatlons for further praxis

Our experience yields several recommendarions for others hoping to emulate a
similar project. These recommendations rake into account not only our successes,
but also our plans for revising, enhancing and extending the model to foster the
development of global citizens who actively engage in cross-cultural partnerships
both locally and globally.

Provide teacher and parent in-services prior to the initiation of school year, as well as
thraughaut the year. It proved very advantageous to hold training sessions prior to the
inktiation of the school year to give teachers and parents adequate time to envision
possibilities, prepare, and build connections with potential communicy partners. Once
the school year begins, it becomes substantially more difficulr ro gain supporr for a pro-
gram which is already underway. Ongoing in-service trainings throughour the year are
helpful to keep everyone abreast of each other’s projects, collaboratively problem-solve
any issues which arise, and reinforce the importance of pre-, mid-, and post-project

reflections, which can easily be overlooked if no one is overseeing the process.

Provide in-services on servive-learning to parenss and reachers, simultaneously. We
primarily provided reacher in-services and conducted a very modified training for
parent volunteers. If parents received a similar training, they would have a deeper
understanding of the theory and vision for service-learning and thus be scronger

advocates for the program, generating even grearer school support.

Ensure parent “buy-in" to the conceptual model, The level of parent involvement in our
program was critical to its success. Through the process of piloting this project, we
learned the value of inviting parent participation as early as possible, which includes
the envisioning stage of projects. The more parents rake “ownership” with their
children, the more inclined they will be to reflect collaborarively and more deeply on
projects. This process helps solidify the value of the service to the student. From our
experience, we recommend spending at least three months establishing community

relationships, determining needs, and gaining parenral support to assist in the
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implementation of projects.

Incorporate Spanish (or the corresponding language) into the existing educational
curricstum for each grade level. The importance of incorporating the language of the
culture one is engaging with cannot be overemphasized, as culture and language are
inextricably inrterrwined. Service projects which cross cultural and linguistic borders
should make intentional efforts to include language learning, so as to more effectively
and authentically engage with community partners, Here, too, parent involvement

is critical, since parents are the ones who will ultimately support a language program
at a school,

Deepen reflections in and out of school, so as to go beneath a surfuce understanding of
linguistic and cultural isssies. The evolution from community service to service-learning
revealed to teachers and students the previously unrapped depths of reflection that are
possible even for young children. Reflecting with parents and community members

intensifies the learning possible.

For Each Border There Exists a Bridge
Hay tantisimas fronteras
que dividen a la gente,
pero por cada frontera
existe también un puente
There are so many borders
That divide people,
But for each border
There also exists a bridge

{Gina Valdés 2, trans. Chris Carger).

The ability to positively affect global awareness and foster greater cross-cultural
competency for this and future generations can be realized through many forms,
including study abroad and international internships, Student voices expressed during
the implementation of this school wide model substantiate the value of setvice-learn-
ing as an addirional way to foster both local and global awareness, leading to cross
cultural competency. Service-learning, when intentionally designed to facilitate
cross-cultural partnerships, can serve not only as a bridge berween borders, but also

as a reflective means of breaking down the global divides amongst peoples and nations
of the world. This school-wide model serves to advance our field’s thinking about
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ways of partnering with Latino communiries to build similar bridges. It is one key
element in educating future generations not enly on the value of global awareness,

but also on the value of global citizenship.
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